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    Within the communicative framework of language teaching
, writing 
is considered as a valuable communicative skill which fosters th
e clear 
expression of thought and feeling . The teaching of writing to ESL/EFL 
students should be focused on how to express thought and feeling a
nd to 
get the readers to receive the writer's message correctly . 
   In my university freshman English class many Japanese stude
nts 
have difficulty in writing effective essays in English and they f
requently 
fail to make readers understand their main point
, in spite of having exact 
and substantial grammatical knowledge . This is because they did not 
learn how to write and how to organize an essay in English b
efore. It is 
also surprising that some students think of English comp
osition as 
Wabun-eiyaku (translating Japanese sentences into English ones)
. They 
should realize that Wabun-eiyaku is completely different from En
glish 
composition which requires the skills and the knowledge about how t
o 
write with coherence .
73
   Obviously the students have to be taught how to write coherently and 
clearly in English at college, but it seems late to begin at the stage of 
college. In my opinion they should start to learn how to write in English 
from high school. In reality, most Japanese high schools students repeat 
or complete given sentences to  reinforce the knowledge of structure, 
grammar, and vocabulary. This type of writing, termed service activity 
by Paulston (1972), serves to reinforce and consolidate the other skills. 
Although writing as a service activity has a value to some extent, a more 
important thing is to get students to go beyond those sentence level 
reinforcement exercises and to let them engage in more useful activities 
where they can learn how to write. 
   It is also understandable that Japanese high school students prefer, or 
might be obliged, to strengthen their grammatical knowledge rather than 
to learn how to organize an essay in English for the purpose of prepara-
tion of entrance examinations to colleges. However, to be potential 
learners of English after entering a college, students should be oriented to 
the importance of writing as a communication skill at high school. 
    The purpose of this paper is, first, to describe the components of 
writing proficiency for Japanese students to be able to communicate 
effectively in English. Secondly, to describe contrastive rhetoric studies 
 which offer implication to help the students to learn how to appropriately 
 communicate their thinking to the readers in a written form of English. 
 Thirdly I will argue that building up audience awareness is important in 
 order to write English rhetoric. I also suggest the importance of motiva-
 tion for writing assignments. Finally I propose several applications to 
 composition classes with attention to audience awareness and motivation.
 I also show how I attempted to incorporate them in actual high school 
   74 Ngiwagtm No. 18 1999
writing classes.
II . The Key Components of Writing Proficiency
    During the last two decades , the notion of communicative compe-
tence as a goal for second language learners has been given a great de
al 
of attention in the field of second language acquisition . Communicative 
Competence (Hymes, 1972) , as is now well realized, encompasses not only 
grammatical accuracy but also the ability to appropriately use linguistic 
forms in different settings . From this standpoint writing is viewed as a 
means of communication . It is via writing that a person can communicate 
a variety of messages to diverse readers . 
   Canale and Swain (1980) propose four kinds of component which 
make up Communicative Competence: Grammatical
, Sociolinguistic, 
Strategic and Discourse Competence . I will describe briefly these four 
kinds of components as they apply to writing . 
Grammatical Competence. In general , ESL/EFL students who are good 
writers demonstrate high proficiency in English spelling conventions
, 
punctuation, written  grammar--including control of morphological and 
syntactic rules. 
Sociolinguistic Competence . Usually good writers are quite proficient 
at using the appropriate writing register . They know how to vary their 
vocabulary according to such factors as the audience , purpose, the topic, 
or the point of view. This particular competence also deals with control 
of various genres and different kinds of writing . 
Strategic Competence. This competence is usually employed by a 
person when communication between two persons has broken down due 
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to a confrontation, a misunderstanding, a misperception, etc. In writing to 
learn, strategic competence is employed when communication breaks 
down in the writer herself or himself. If a writer has control of the writing 
process, that is, getting ideas, getting started, writing quick drafts,  revis-
ing, editing, etc., s/he can end up with a successful product. 
Discourse Competence. In writing to learn, this type of competence 
enables the effective writers to organize their writing cohesively and 
coherently. The ability to control vocabulary and syntax is not good 
enough to write a coherent and organized essay in the way native English 
speakers expect. I propose that the manipulation of rhetoric can be 
included in this discourse component. Acquisition of English rhetoric is of 
vital importance for Japanese students whose first language adopts a 
different rhetoric. The difficulties in English writing which Japanese 
students face can be attributed to the logical and rhetorical differences 
that exist between English and their first language. It is obvious that the 
issue of contrastive rhetoric is the key in improving their writing in 
English.
III . Contrastive Rhetoric
   For the learner of a second language writing, it is necessary to 
understand that each language has its own style of rhetoric which comes 
from its socio-cultural background. Kaplan (1966) was perhaps the first 
person to speculate that the problems which advanced foreign students 
face in writing in English as a second language might be rhetorical. He 
claims that logic is cultural, and so is rhetoric which reflects underlying 
logic. The reason why many compositions written by foreign students 
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seem to be out of focus is that they employ a sequence of thoughts and 
rhetoric which violate the expectation of a native speaker . Kaplan also 
graphically explains that different knowledge of each first language 
affects the movement of the paragraph as follows . While English native 








   Japanese rhetoric also prefers to employ an inductive manner , that is, 
progressing from specific to general. Hinds (1990) states that "Inductive 
writing is characterized as having the thesis statement in the final 
position whereas deductive writing, which English tends to have , has the 
thesis statement in the initial position" (p. 89). 
   Not only the style itself, what a writer expects a reader might differ 
from culture to culture. Japanese writers are influenced by their under -
standing of the reader-writer relationship as determined by their culture , 
as Hinds (1987) points out. He suggests that in Japanese rhetoric it is "the 
reader's responsibility" to determine what the main point of the essay is , 
while in English it is "the writer's responsibility" to declare this point 
explicitly. If Japanese writers unconsciously expect readers to understand 
what is being suggested even when they write in English , readers who 
expect the writer to give them all the information needed are easily 
confused. 
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   Thus, different languages have different rhetorical preferences in 
textual organization. Grabe & Kaplan (1989) argue that "contrastive 
rhetoric predicts that writers composing in different languages will 
produce rhetorically distinct texts" (p. 264). It is obvious that the issue of 
contrastive rhetoric is essential  for the teachers to direct the students to 
improve their writing in English. The teachers should make the students 
aware that there are rhetorical differences in Japanese and English 
writing and that they should abandon Japanese rhetoric while writing in 
English. In addition, the teachers should remind students of the question; 
"Who will read this?" , that is, audience awareness. Leki (1991) also 
suggests that "As for changing students' native writing style preferences, 
it seems clear that ESL teachers have a responsibility to teach the 
expectations of the English audience to L2 writers" (p. 138). I will discuss 
why building up audience awareness plays an important role in avoiding 
the trouble of writing indistinctly and inconsistently. 
IV . Effects of Audience Awareness 
    The research on audience awareness has been originally conducted in 
the light of native students' writing. Flower's study (1979) proves that 
inexperienced writers spend little time considering the reader and they 
find it difficult to move from their "writer-based prose" to prose that 
conveys a message unequivocally to the reader. Recently the concept of 
audience is considered a core to the process of writing by many 
researchers such as Elbow (1981), Flower (1985), Horowitz (1986). Besides 
what one is going to write about, as Kolln (1984) indicates, there are two 
other essential components in the process of writing: audience and pur-
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pose. She advises her students to answer three questions before and while 
writing; "What am I writing about? Who wants to know? Why am I 
writing about it" (p. 269). Roen and Willey (1988) have conducted research 
on the effects of audience awareness because they realized that a great 
emphasis had been placed on the importance of audience in recent compo -
sitions theories. The results indicate that attending to audience can be 
effective for improving the overall quality of students' writing . Although 
this research is aimed at examining native students' writing , its implica-
tion can be applied to non-native students , including Japanese students. 
   As for audience awareness in ESL writing , Raime's (1985) study 
shows that unskilled students fail to attend to a specific reader in spite of 
being given the assignment with a specified audience and purpose . On the 
other hand, Zamel's (1983) skilled ESL writers understand the importance 
of taking into account reader's expectations . Hughey (1983) suggests to 
ESL students that three elements should be taken into account during 
actual writing process; 1) Something to say (message/subject) 2) A 
reason for saying it (writer's purpose) 3) Someone to say it to (reader/ 
audience). Grabe & Kaplan (1989) also propose that the learner of compo -
sition should be aware that the audience must be defined before compos-
ing can be undertaken. "The assumption of writer-as-audience" (p. 276) 
which unskilled writers easily tend to take cannot be made . Thus, audi-
ence awareness is a very important  factor for good writing . One of the 
reasons why Japanese students fail to employ English rhetoric is that they 
do not have a clear image of their audience; native English speakers . 
   I conducted a small questionnaire to investigate audience awareness 
of the students in an 11th grade high school writing class . There are 35 
subjects. Their competence of English are diverse . The questions and the 
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results are as follows. 
 (1) When you write an essay in English, "Do you think about who the 
     readers are or "Are you conscious of to whom you are writing?"
Yes No Total
6 29 35
(2) The 6 students who answered Yes were devided as  follows:
I think the readers are English native speakers. 2
I think the readers are Japanese. 3
Others (I think the reader is the teacher.)  1
Total 6
(3) The 29 students who answered No were devided as follows:
In my mind the readers are vaguely English native speakers. 3
In my mind the readers are vaguely Japanese. 25
Others (I think I write to myself)  1
Total 29
   The result of this small questionnaire shows that most of the students 
do not have audience awareness while writing in English. About  84% of 
the class do not pay attention to the question of "Who will read this?" 
Moreover, among the students without audience awareness, 87% of them 
unconsciously think that their readers are Japanese. Thus they tend to 
think their audience is Japanese during their English writing and there-
fore it causes them to be affected by Japanese rhetoric even in English 
writing. It is also interesting to see one student's answer that she writes 
to herself, that she is her only audience. This is just the case of what 
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Grabe & Kaplan call "the assumption of wirter-as-audience" (1989) . This 
may be allowed in writing a diary , but not in writing in general. 
   If Japanese students keep the image of native speakers as their 
audience in their mind, they learn to employ English rhetoric . It is quite 
understandable that the students fail to be conscious of English native 
speakers as their audience when they are asked by a Japanese teacher to 
write in the class. In their circumstance , it is difficult for the students to 
assume their essay will be read by English native speakers . However, the 
teachers should prompt the student to assume that the readers are English 
native speakers and that s/he should try to meet the readers' expectation 
whenever s/he writes in English . Because writing is a tool for conveying 
a message in written form , attention to the audience is crucial to  success-
ful written communication.
V . Motivation
   As described previously, audience awareness in conscious of contras -
tive rhetoric is the key in writing in a second language . Although the 
teachers can help the students to produce good writing successfully from 
these aspects, they often find some students do not enjoy writing activ -
ities. In order to make writing activity enjoyable , motivation is influen-
tial. As Taylor (1987) indicates, successful or effective ESL writers are 
typically motivated. He claims that unmotivated writer's anxiety directly 
interferes with the development of ESL writing skills . Students who are 
highly apprehensive or even nervous about writing assignments avoid 
writing when possible. And when they are forced to write , they do so with 
great anxiety and never enjoy writing. Motivated students, on the other 
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hand, not only like to write but also like to express what they are 
thinking. In order to stimulate such a desire among students, it is neces-
sary to give them familiar topics which make them eager to write, to 
express what they think, or let students decide the topic they are going to 
write about. 
   As regards the issue of selecting a topic, Raimes (1979) is critical of 
the narrow range of topics ESL students are typically assigned. If the 
students are allowed to decide the topics at their choice, they are more 
apt to elaborate their ideas and clarify their thinking. Thus successful 
writing concerns the way writers feel about the topics they are asked to 
write about. Students' writing should be "motivated by their feeling about 
and responses to a topic with which they have had some experience" 
(Zamel, 1982: 202). According to Raimes (1983: 266), "choosing topics 
should be the teacher's most responsible activity." Reid (1990: 266) also 
states the teacher's role is "not only to design fair and appropriate topics, 
but also to encourage the students to internalize the shapes" of native 
speakers of English. Most importantly such students will realize that 
writing is a means of communication, "an act of discovery" (Zamel, 1982) 
in which writers may develop what they want to say. When deciding the 
topic  for writing assignments, it is incumbent on the teacher to choose the 
topics which motivate students to write as well as to raise audience 
awareness. 
VI . Application to Actual Classes 
    This paper has discussed what is necessary for effective communica-
tive writing. Then the teachers' role is to think how to apply it to actual 
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writing classrooms. I propose four writing activities , which concern both 
audience awareness and motivation . I tried to incorporate them into an 
 I1th grade writing elective class . This class had several limitations; the 
students met only once a week for two hours , the students' competence of 
English was diverse, the goal of this class determined by the school was 
to finish the textbook which was grammar-oriented . Yet with these 
restrictions I attempted to make the students aware of writing for 
communication. 
(1) Adding and Removing Information-------Focusing on the needs of 
      readers. 
 Objective : To decide what information is needed according to a 
 different audience and to reorganize the whole paragraph; to meet the 
 expectation of each audience . 
 Rationale : This activity directs students focused on the needs of 
 readers. Because the material is related to a specific Japanese event on 
 which English native speakers have few information , students must 
 identify clearly the information each audience needs . The topic which 
 is familiar with the students or interests them should be chosen . I chose 
 the passages about "Shugaku Ryoko (school trip)" because the students 
 had their own school trip to Okinawa the following month . 
 Description : Students are given a passage in which a school trip of 
 Japanese high-school is described in English (Appendix A). Students are 
 asked to read it carefully and to decide which pieces of information in 
the text are already shared knowledge with the following specified 
audiences. They will remove the pieces of information which are 
considered unnecessary for each audience . They are also provided the 
list of audiences as the following: 
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  Audience  1  : a high school student in Japan 
   Audience 2 : a high school student in the U. S. A. 
   Audience 3 : a citizen of Kyoto 
   Audience 4 : a citizen of Okinawa 
Result : This exercise resulted in a good introductory activity to build 
up audience awareness. Through this activity the students were able to 
understand in a concrete way what audience awareness means. The 
students realized that they need to check and reorganize the informa-
tion they have in order to take into their reader's expectation. 
(2) Writing one letter to his / her friend, another letter to the teacher on 
   the same topic: "What I don't like about this class and how I want 
   this class to be improved". 
Objective : To make students notice that how differently they write 
depending on the audience or the person they write to. 
Rationale : When we write a letter, we definitely have audience 
awareness because the letter is addressed to a specific person. A letter 
is good material for students to practice writing with attention to 
audience. 
Description : First the students write a letter on this topic to a friend. 
The teacher neither looks at the students' work while they are writing 
nor collects them after class. Secondly they write a letter to the teacher 
on the same topic. This time the teacher tells them their work will be 
collected after class. After that the students discuss the differences 
between their two letters. 
Result : The students could realize they wrote to the teacher in a quite 
different manner from that of the friend. For example, they found that 
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 in the letter to a friend they wrote something in a compl
aining manner 
 while they did it by making request in the letter to the te
acher. Or they 
 found that they had to explain the content of one assign ment of the 
 class in the first letter while they did not have to in the se cond letter. 
 (3)  "Short Letters to Mom" 
 Objective : To make writing more enjoyable by writi ng a letter to 
 someone very close and special to a student . 
Rationale : This activity gives students not only an incenti ve to write 
 but also audience awareness . Although a letter may be informal form 
of writing, the biggest advantage of a letter is that its audi
ence is 
explicit; writer's mother and none other . Therefore students cannot 
help but pay attention to their audience . As I previously discussed , 
writing must take into account three elements; message/subject
, pur-
pose and audience/reader. Besides the element of audience , a letter can 
be qualified to have other two elements . It has a message; Everybody 
has something to say to his/her mother . The purpose of a letter is also 
clear; To tell something which students do not seem to have h
ad a 
chance to say face to face , yet which they want to convey to their 
mother. With the three elements , a letter, especially to someone very 
close such as family or friends , is something to motivate students to 
write. If the letter can be even shorter , writing can be free from anxiety 
and be more enjoyable . Being told to have to write something long 
pressures an ESL writer, leading to an unwillingness to write . From 
these reasons I chose "Short Letters to Mom" as an enjoyable writing 
assignment. 
Description : Students first read some short letters taken from th
e 
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book, "Japan's Best Short Letters to Mom" (Maruoka-cho Cultural 
Foundation, 1995). Because those examples are selected from many 
letters, they are good, vivid and moving enough to prompt a student to 
think s/he also wants to tell something to her/his mother. Another 
benefit of this book is that it has an original Japanese letter and the 
English translation in parallel. Because most of the translation is 
written in simple English, students realize that a message full of 
peculiar Japanese expressions can be translated in to easy English.  I 
also used them as material to confirm some grammatical matters. Then 
students start writing their own English letter to their mother. I allow 
them to write a letter to their father or their siblings if they cannot 
write to their mother for some reason. 
Result : All the students  enjoyed this writing assignment and there 
was no chorus of "I have nothing to write", or "I don't want to write on 
this topic". Therefore this topic was very successful in motivating 
students to write. 
Example : I will show some examples the students wrote. They 
express their feeling and thoughts successfully and vividly. I did not 
 revise the students' original text except for correction of major gram-
 matical errors. 
      1) Dear Mom, 
         I hate you every time we fight 
         But we fight because we love each other, don't we? 
         Thank you for doing many things for me. 
      2) What little money you had you have spent on me. 
          Thank you, mom. 
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         Sometimes I trouble you . 
           I'm sorry. 
         But I love you so much! 
      3) "I'm sorry", this was the short word 
         that  I felt very cheap to say . 
         Now I can say it clearly , 
          "Mom
, I'm sorry about everything." 
     4) Dear my friend , Mom, 
         Buy me more clothes and be nice to me . 
         Because I am a teenager , I want to play more. 
        Now I am a big girl! 
     5) I can understand what you say every time . 
         But I'm not you. 
        So I want to complain to you . 
        But to tell the truth, I like you and my family . 
     6) Grandma died and I saw you cry . 
        I couldn't do anything but cry with you . 
(4) Why are loose socks bad? 
 Objective  : To familiarize students with English rhetoric and to make 
students write logically and persuade readers into what they believe; to 
admit loose socks are not bad . 
Rationale : This topic inclines the students to write because this is 
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something they want to be understood by their principal or homeroom 
teachers. I was inspired to this activity when the students entered class 
complaining (My writing class was just after their homeroom), "Why 
does our school prohibit us from wearing loose socks?" The issue of 
propriety is not important in this case, with the students showing an 
interest in this topic. 
Description : Students first express their opinions freely in Japanese 
as a brain storming exercise. On the blackboard the teacher writes the 
points drawn from the students and gives an English equivalent if they 
need to know. Then students think what their main idea is in declaring 
that loose socks are not bad. The teacher suggests that the main idea 
should be presented as a topic sentence. The teacher also encourages 
them to organize their essay by adding supportive sentences after the 
topic sentence. 
Result  : Although some students had difficulty to express in English 
what they thought, they did not lose motivation to write on this topic 
because this matter was a major concern for them, especially for the 
girls. In that sense this activity could be considered successful. The 
most significant thing is that the students showed an interest and zeal 
in writing on this topic.
VII. Conclusion
   It has been the objective of this paper to emphasize the fact that 
contrastive rhetoric and audience awareness are particularly important 
for teaching effective ESL writing. In order to improve the English 
writing of Japanese students it is essential that they be aware of the 
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rhetorical differences between the two languages . This paper also pro-
poses that attention to audience can be used as a prompt for Japanese 
students to adjust to English rhetoric . Furthermore motivation is an 
important factor to make writing more enjoyable . Without either audi-
ence awareness or motivation it would be more difficult for students to 
become effective writers in English . I have proved that these factors were 
essential to be successful ESL writers by applying them in actual class -
rooms. My teaching suggestions are originally aimed for 11th and 12th 
grade students at high school but I believe this can be applied for college's 
freshman classes. 
   Much current practice for EFL writing in Japan is still characterized 
by the construction of isolated sentences to reinforce the teaching of 
grammatical structures. Viewing writing as a static transcription of a 
"series of 
parts—words, sentences, paragraphs," rather than the creation 
of a "whole discourse" (Sommers 1982: 151) would be detrimental to 
become successful writers . Composing is "a process of discovering and 
exploring ideas and constructing a framework with which to best present 
these ideas" (Zamel, 1983:180), and this process is not completed unless the 
writer's message is successfully conveyed to the reader . 
 The important role of the ESL/EFL writing instructors is to encourage 
students to express their thought willingly and effectively rather than to 
restrict them. What must be emphasized to the teachers is to bear in mind 
the view of writing as an act of communication .
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Appendix A
                      Shugaku Ryoko 
   Shugaku ryoko refers to a school trip . It is perhaps the most memorable 
school event for elementary, junior high, and senior high school students . The 
school trip gives students an opportunity to see different parts of the country , 
and also experience group living. 
   Traditionally, students have visited various places of historical , cultural, 
or industrial interest in Japan. School trips began when Japan was poor . In 
those days, for many children the school trip was one of the rare chances they 
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had to make a trip. Therefore, school trips were precious. For example, 
historic cities as Nara, Kyoto, and Nikko were the most popular places for 
school trips. Especially Kyoto is most popular because it has many famous 
temples and beautiful gardens. Since the 1980s, Hiroshima and Nagasaki, 
where atomic bombs were dropped, have been common places for school 
trips. 
   Although the above-mentioned cities are still popular, school trips have 
changed recently. Today schools in western and southern Japan often make 
a school ski trip to Tohoku or Hokkaido. And since traveling by plane is 
more common now, Okinawa has become popular. There students not only 
can enjoy the beautiful sea and coast but also can learn about the evils of war. 
Also, trips to  foreign countries such as China and Korea are not uncommon. 
   It must be great fun for Japanese students to share with their schoolmates 
experiences other than everyday school life. I think that this is the reason why 
most Japanese school continue to have trips even today, when most people 
can easily go anywhere, including foreign countries. Actually I am really 
looking forward to my school trip, which is scheduled for next month.
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